
U9: SOCIAL WORK Challenging Hidden Oppression 
 

Have you or a close friends ever experienced being “different”? Discuss. 
 

Abstract People with disabilities face oppression in a society that marginalises 

those who are different. There is evidence of families living with disability who also 

face exclusion, inadequate services, and stigmatism. This paper examines the hidden, 

gender-based oppression experienced by mothers caring for/ with disabled children. 

Pertinent literature is used to critically analyse the difficulties they encounter and 

support, if any, that they use. Examples are from three studies of role quality and 

supports, on those caring for disabled children.  

In this article, oppression refers to denial of a right to full participation in society, 

by undervaluing and limiting access to power and resources. After reviewing studies on 

the new contexts and hidden costs of caring, feminist and ecological frameworks were 

used to analyse the gendered nature of care and the impact of social factors.  

We conducted three studies: two included adoptive parents of special needs 

children, and one mothers of developmentally delayed adolescents. The latter used 

semi-structured interviews to collect data on rewards, challenges, and on helpful and 

needed support. The data on adoptive parents is based on replies to two open-ended 

questions. In the section on rewards and challenges, 23 adoptive mothers and only 11 

fathers responded. The third study used semi-structured interviews to explore these 

questions, with 39 working mothers of children with ADHD.  

Contrary to the medical model of disability, mothers did reap some rewards from 

parenting, though different from those found in average families. Mothers of children 

with physical and intellectual disabilities admired special qualities in their children, i.e., 

courage, resilience, polite and honest behaviour, which set them apart from many 

typical children. However, rewards were less obvious when behaviour problems were 

present. Personal growth, seen as a major reward, involved hard work. Mothers 

described being "stretched through parenting", that is learning new skills, such as 

advocacy. They also found unexpected strengths. However, these rewards came only 

after persistent struggles to protect their children from injustice.  

Public reactions were usually negative, varying with type and visibility of the 

disability. One mother said she was "stared at and felt judged" as her child being 

different was interpreted as a deficiency. Mothers with ADHD children received 

unsolicited advice from strangers, who thought the inappropriate behaviour in public of 

these normal-appearing children reflected inadequate mothering.  

The dearth of informal help made formal support even more important. Available 

services were not always affordable, accessible, or appropriate to children's particular 

needs. Mothers of children with ADHD often found their child's disability was not 

severe enough to merit special help. Needing to maintain vigilance, constantly 

advocating and "educating" teachers added to the existing burdens. Many services were 

presented only to those in extreme need. For example, most adoptive mothers could not 

get needed respite and adapted childcare. Financial support was restricted and the 

amounts were inadequate to cover real costs.  

Finally, the findings illustrate some complexities of the oppression experienced by 

the subjects. Many felt obliged to make personal, economic, and career sacrifices due to 

social rejection and lack of support. However, their gender-based oppression often 

seemed hidden even from themselves, perhaps because the impact of disability is 

minimised by families. In addition, professionals and community alike seem to take 

mothers' constant availability for granted. Helping mothers feel competent and 

supplying real options will require changes in attitudes, policies, and resources.  
Source: Adapted from Alice Home, Challenging Hidden Oppression. Mothers Caring for Children with Disabilities, 

Critical Social Work, 2002, Vol. 1  

New 
Vocabulary 
dearth = lack 
respite = break 
reap = get 
resilience = 
the ability to 
recover 
quickly from 
illness/ 
change/ 
misfortune 
 
Suffixes 
oppression 
critic-al-ly 
availability 
visibility 
disability 
complexity 
deficiency 
helpful 
denial 
 
Prefixes 
undervaluing 
semi-
structured 
open-ended 
 
Word family 
able 
disability 
disabled 
 
advocate 
advocacy 
 
Abbr. 
ADHD= 
Attention 
deficit 
hyperactivity 
disorder 
 

 
 



Section I    VOCABULARY ACTIVITIES     
        
Features of academic/ formal vocabulary     
 

Formal vocabulary usually uses multi-syllable words, one part verbs instead of simple verbs, 

words of French/Latin origin rather than their informal equivalents (usually of Anglo-Saxon 

origin). For example, "depart" is from French/Latin but "go" is Anglo-Saxon.  
 

A. Fill in the table with the missing words.  
 

 
Adapted from http://www.uefap.com/writing/exercise/feature/styleex4.htm 

 
B. Words in columns marked with a) and b) are pairs of less formal equivalents of words from the text. 
Circle the most appropriate meaning for the context. 
 

Less formal equivalents Words from the text 
a. manage b. carry out 1. conduct 

a. poor b. short 2.  inadequate 

a. elimination b. segregation 3. exclusion 

a. involvement b. chipping in 4. participation 

a. chief b. foremost 5. major 

a. tasteless b. unsuitable 6. inappropriate 

a. density b. difficulty 7. complexity 

a. elimination b. denial 8. rejection 

 
Avoid Redundancy  
 

C. Match the phrases in the left-hand column with its correspondent concise formulation. 
 

Redundant 

 
1. each separate incident 

2. many different ways 

3. dash quickly 

4. as to whether 

5. blue in colour 

6. free gift 

7. advance notice 

8. he is a man who is  

9. appear to be 

10. completely finished 

11. the reason . . . is because  
 

Concise 

 
a. many ways 

b. dash 

c. whether 

d. blue 

e. gift 

f. notice 

g. he is 

h. appear 

i. finished 

j. each incident 

k. because 

 

 
 



Section II    LANGUAGE FOCUS 
 
Avoiding wordiness 
 

Good writing needs to be simple and direct. Wordiness takes away the best of its virtues: simplicity, 

conciseness, and clarity. Eliminating redundancy, as in the exercises above, is one of the methods of 

avoiding cluttered meaning. Other ways include deleting “empty” words or phrases such as 

essentially, basically, generally, I believe/think, in some ways, for all intents and purposes etc. We can 

eliminate phrases that can be expressed more clearly such as at this point in time (now, at present), had 

an effect upon (influenced), at the same time as (while), with the possible exception of (except) or 

constructions with it is… that, there is/are…that. As to the passive voice, it should be used carefully, 

only where necessary. 
Adapted from http://ace.acadiau.ca/english/grammar/wordiness.htm 
 
A. Read the following example of a reworded sentence and underline the words/ phrases/ constructions 
that have been eliminated from the wordy one. 
 

Wordy: For all intents and purposes, the reason Mr. Jones arrived late for the lecture was due to the 

fact that he stopped at very many traffic lights that were red in colour. (32 words) 

Reworded: Mr. Jones arrived late for the lecture because he stopped at many red lights. (14 words) 

 

B. Eliminate wordiness from the following sentences. More than one solution may be possible. 
 

1. Matt found the survey, which was done recently, to be interesting in contents. 

…………………………………………………………………………………………… 

2. Mary was really late for her English class due to the fact that she had to finish her sociology test. 

………………………………………………………………………………………………….. 

3. Although they were few in number, the association had an efficient activity. 

………………………………………………………………………………………………….. 

4. The teacher provided an explanation of the major social issues to his students. 

………………………………………………………………………………………………….. 

5. During the time when I studied in Cluj, it was my intention to enrol in a Master programme in 

Bucharest. 

………………………………………………………………………………………………….. 

 

C. Listen to the following text and fill in the gaps. 
 

Although 1 (…) is a profession largely dominated by 2 (…), a number of men serve as managers in the 

social service arena, and women are promoted at a 3 (…) slower rate than men. A study by the 

National Association of Social Workers’(NASW) Center for Workforce Studies (2006) 4 (…) that 

male social workers still earn more than female social workers who are equivalently employed. Some 

literature suggests that women make better 5 (…), yet women remain largely 6 (…) and unnecessarily 

uncomfortable in positions of authority. In addition to the many 7 (…) barriers that female managers 

face, worse barriers may be those they self-impose. Internal barriers, such as 8 (…), fear of success, 

inadequate mentoring, and reluctance toward confrontation pose significant challenges for a female 

manager. 

Female managers may benefit from using the best of male and female 9 (…) styles. Likewise, male 

social work managers may equally benefit from developing 10 (…) leadership qualities, and men in 

social work may be more open to doing so. Many female leaders find themselves in the middle 11 (…) 

positions where they are caught in the squeeze of trying to be 12 (…) to both their subordinates and 

superiors. The following 10 strategies can serve as a reminder about how to painlessly use skills to 

represent both sets of constituents. 
Claudia J. Dewane: 10 Leadership Strategies for Women in Social Service Management, Social Work Today Vol. 8 No. 2 P. 38 

 



Section III    TEXT STRUCTURE 
 

Features of academic style 
 

Formality is another feature of academic texts. Generally, this means that writers should avoid using 

colloquial words and expressions such as "stuff", "a lot of", "thing", "sort of"; contracted forms: 

"can't", "doesn't", "shouldn't";  two word verbs: "put off", "bring up"; sub-headings, numbering and 

bullet-points (however, they can be used in reports); asking questions: “Is this an issue to be solved 

easily?” (still, the so-called rhetorical questions can occur). (G. XIX.1.) 
 

A. Rewrite the following sentences, replacing the informal expressions with the more formal equivalent(s) 
suggested in the right-hand column. 
 

1. With women especially, there is a lot of social pressure to conform to a certain 

physical shape. 

With women especially, there is a great deal of social pressure to conform to a 

certain physical shape. 
 

2. Significantly, even at this late date, Smith was considered a bit conservative by his 

peers.  

 

3. It focused on a subject that a lot of the upper-class exhibition-going public regarded 

as anti-social and anti-establishment. 
 

4. When a patient is admitted to an inpatient unit, the clinical team should avoid the 

temptation to start specific treatments immediately. 
 

5. Modern houses have many labour-saving things, so it is not hard for the person at 

home to save time for other activities. 
 

6. It is complex to imagine exactly what is meant by saying that such a classification is 

natural as any collection of things could be classified in this way. 
 

7. Unfortunately, since there are so many possible explanations, the correct one is most 

difficult to find out. 
 

8. These exercises can easily be incorporated into a routine, with each exercise done 

again a number of times. 
 

9. Ritzer did well in devising a valid model for social development.   
 

10. Simply making the effort to reclaim this wasted stuff for fertilizer would have a 

positive effect on greenhouse releases.  

a great deal 

of 
 

somewhat 

 

much of 

 

repeatedly 

 

to 

commence 

 

devices 

 

objects 

 

to ascertain 

 

succeeded 

in 

 

material 

 

 

 
 
 B. Rewrite the following spoken English sentences into more formal versions by using the suggested 
beginnings. 
 

1. There were great differences among the groups we tested. 

Significant differences appeared among the groups tested.  

2. Social psychologists tried to put the plan into action. 

The plan  ..………………………………………………………………………………… 

3. They found out some of the important things  in the domain of primary socialisation. 

They determined …………………………………………………………………………. 

4. We think you should discuss the research findings at the next departmental meeting. 

 

 


