
U16: PSYCHOLOGY Anger Fuels Better Decisions   
 

Recent studies suggest that anger can transform even those people who are, by disposition, not very 

analytical into more careful thinkers.       
 

     Despite its reputation as an impetus to rash behaviour, anger actually seems to help 

people make better choices - even aiding those who are usually very poor at thinking 

rationally. This could be because angry people base their decisions on the cues that 

"really matter" rather than things that can be called irrelevant or a distraction. Previous 

research has shown that anger biases people’s thinking - turning them into bigger risk-

takers and making them less trusting and more prejudiced, for instance. But little has 

been done to study how anger affects a person’s thinking. So Wesley Moons, a 

psychologist at the University of California at Santa Barbara, and his colleague Diana 

Mackie designed three experiments to determine how anger influences thinking - 

whether it makes people more analytical or careful about their decisions, or whether it 

leads people to make faster, rasher decisions. In the first experiment, the researchers 

induced anger in a group of college students by either asking them to write about a past 

experience that had made them very angry, or by having their stated hopes and dreams 

harshly criticized by another participant. In a second group of students, anger was not 

induced. The researchers later checked to be sure that the subjects were as riled up as 

they were supposed to be. The two groups were then asked to read either compelling 

or weak arguments designed to convince them that college students have good 

financial habits. The strong argument cited research from numerous scientific studies, 

whereas the weak argument contained largely unsupported statements. The subjects 

were asked to logically evaluate the strength of the arguments they read and indicate 

how convinced they were by them. The researchers repeated the experiment with a 

second group of students, this time giving the subjects an additional piece of 

information: who had made the arguments. Some students were told that the argument 

was made by an organization with relevant expertise in financial matters; others were 

told that the argument was made by a medical organization whose expertise was 

irrelevant to the financial topic being considered. In both studies, the researchers found 

that the angry subjects were better at discriminating between strong and weak 

arguments and were more convinced by the stronger arguments. Those who were not 

made to feel angry tended to be equally convinced by both arguments, indicating that 

they were not as analytical in their assessments. The angry students were also better at 

weighing the arguments appropriately depending on which organization had made 

them.  

The researchers repeated the experiment a third time using a different argument - one 

that supported the implementation of a university-wide requirement for graduating 

seniors to take comprehensive exams. This time, they tested only those subjects who 

were the least analytical, or in other words, those who were the least likely to make 

logical decisions. This way, the researchers would be able to see whether anger also 

makes typically non-analytical thinkers more analytical.  

Once again, they found that the angry subjects were better able to discriminate 

between strong and weak arguments than the ones who were not angry - suggesting 

that anger can transform even those people who are, by disposition, not very analytical 

into more careful thinkers. 

Their findings, detailed in this month’s issue of the Personality and Social Psychology 

Bulletin, suggest that anger helps people focus on the cues that matter most to making 

a rational decision and ignore cues that are irrelevant to the task of decision-making. 

This could be because anger is designed to motivate people to take action - and that it 

actually helps people to take the right action, the authors wrote. 
Source: Adapted from http://news.yahoo.com/s/livescience 

 
 
New Vocabulary 
appropriately 
bias 
compelling  
cue 
discriminate 
expertise 
impetus 
prejudiced 
rash 
 

Prefixes 
irrelevant 
unsupported 
 

Suffixes  
behaviour 
distraction 
logically 
 

Compound words  
risk-takers 
university-wide 
decision-making 
 
Synonyms 
aid = help 
anger = rile 
 
Antonyms 
strong ≠ weak 
relevant ≠ irrelevant 
 
False friends 
distraction = interruption, 
disturbance 
distraction = amusement 
 
Phrases 
be likely 
be riled up 



SECTION I VOCABULARY ACTIVITIES 
 

A. Read the relevant parts of the article again and match the following words with their meaning. 
Model 1. additional – j. extra  

1. additional      a. settled     

2. appropriate      b. unfair  

3. to bias      c. to distinguish  

4. compelling       d. impulsion  

5. cue       e. knowledge     

6. to discriminate     f. to unfairly influence attitudes  

7. expertise       g. sign     

8. impetus      h. convincing 

9. prejudiced      i. suitable 

10.stated       j. extra 
 

Adverbs are generally formed by adding the suffix –ly to an adjective. (G.Scurt istoric. A, B) 
 

B.  Put the word in capitals in the correct form by adding the necessary suffix.  
Model additional + -ly = additionally   
 

1. They were not able to weigh the arguments ……………………………………... (APPROPRIATE). 

2. The researchers selected ……………………………. the students in the control group (CAREFUL). 

3. This statement was ……………………………………...criticised by other psychologists (HARSH). 

4. …… she could not …………evaluate the strength of his argument (UNFORTUNATE, LOGICAL). 

5. Some people are very poor at ………………………………………………. thinking (RATIONAL). 
 

A compound noun is a fixed expression made up of more than one word which functions as a noun. 

In academic English we often use compound nouns to express new, longer concepts.  
 

C. Complete the spaces with an appropriate noun to obtain a new word and then, using a dictionary, try 
to explain their meaning. 

reader, esteem, start, gap, human, board. 

Model key ………. keyboard = the set of keys for operating a computer or a typewriter 
1. self- .............................. = …………………………………………………………………………… 

2. generation …………… = ……………………..……………………………………………………… 

3. mind- ……………….. = ……………………………………………………………………………… 

4. ……………….. being = ……………………………………………………………………………… 

5. key …………………….... = …………………..…………………………………………………………………………. 
6. head ……………….. = ……………………………………………………………………………….. 
 

Prefixes like in-, im-, il-, ir-, un-, dis- are often used to give adjectives a negative or opposite meaning. 

In the fragment above you have the word irrelevant which was formed by using the prefix ir- in front 

of the word relevant. (G. Scurt istoric. A, B) 
 

D. Use the same method of word formation to give the negative or opposite meaning of the following 
words. 
1. appropriate  …………………………………………………………………………………………... 

2. reversible  ……………………………………………………………………………………………. 

3. mature  ……………………………………………………………………………………………… 

4. adequate  ……………………………………………………………………………………………... 

5. approving  ……………………………………………………………………………………………. 

6. comfortable ………………………………………………………………………………………….. 

7. advantageous  ………………………………………………………………………………………... 

8. legal  …………………………………………………………………………………………………. 

9. fair  ………………………………………………………………………………………………… 

10. replaceable  ………………………………………………………………………………………….  



SECTION II LANGUAGE FOCUS 
 
Passives can be used with verbs in all tenses as well as with modal verbs. Study the passive 

constructions in these examples from the text and then do the exercise.  

But little has been done to study how anger affects a person’s thinking. 

The two groups were then asked to read either compelling or weak arguments… 

Those who were not made to feel angry tended to be equally convinced by both arguments… 

This could be because anger is designed to motivate people to take action…(G.VIII.1.2.1, 1.2.2, 1.2.3) 
 

A. Rephrase the following sentences, beginning with the words given. Remember that it is not always 
necessary to mention the agent. 
 

Model They told the students that an organization made the argument. 

 The students were told that the argument was made by an organization. 

1. The students in group A criticised the goals of those in group B. 

The goals ……………………………………………………………………………………….. 

2. Nobody has studied the role of anger in taking better decisions before. 

The role ………………………………………………………………………………………… 

3. Anger can improve analytical thinking. 

Analytical thinking ……………………………………………………………………………... 

4. The researchers could not convince some of the subjects of the experiment. 

Some of the …………………………………………………………………………………….. 

5. We must inform you about the results of the experiment. 

You ……………………………………………………………………………………………... 

6. The psychologists will publish the results of their research in a journal. 

The results ……………………………………………………………………………………… 

7. Generally, scientists design experiments for their research. 

Experiments ……………………………………………………………………………………. 

8. Some psychologists will contest this new theory. 

This new theory ………………………………………………………………………………… 

9. The two researchers did not induce anger in the second group of students. 

Anger …………………………………………………………………………………………… 

10. They gave the subjects some additional piece of information. 

The subjects ……………………………………………………………………………………. 
 

B. Rearrange the words to make coherent sentences inside the first and last words given. All sentences 
contain passive constructions. 
 

Model were feel not to made  

They …………………………... angry.  They were not made to feel angry.  

 

1. logically to asked evaluate subjects of strength the were 

The ……………………………………………………………………. arguments. 

2.  that by told argument made an were the was 

Students ………………………………………………………………. organization. 

3. be a irrelevant can or things called 

Certain ………………………………………………………………… distraction. 

4. organization told the were argument that was by made medical a 

Others ………………………………………………………………… irrelevant. 
5. that to designed is motivate to take anger people seems  

It ………………………………………………………………………. action.  

 
 
 



SECTION III  TEXT STRUCTURE 
 

The ability to summarise and paraphrase is an essential academic skill all students must develop. 
What is a summary? A summary is a condensed version of the main ideas of all or part of a source, written in 
your own words. 
Why do we write summaries? The goal of writing a summary is to offer as accurately as possible the full sense of 
the original, but in a more condensed form. 
How do we write summaries? (G.XIX.4.1) 
 

A. You are going to listen to a set of instructions for writing a good summary and then fill in the blanks 
with the missing information. You will listen to the recording twice. � 
 

Writing an effective summary requires that you: 

Read with the Writer's Purpose in Mind 
Read the article……… (1), making ………(2) notes or marks and looking only for what the ………(3) 

is saying. 

After you've finished………(4), write down in one ………(5) the point that is made about the subject. 

Then look for the writer's ………(6) and underline it.  

Underline with Summarizing in Mind 
Once you clearly ………(7) the writer's major point (or purpose) for writing, read the article again. 

Underline the ………(8) supporting the thesis; these should be words or phrases here and there rather 

than complete sentences. 

In addition, underline ………(9)transitional elements which show how parts are connected. Omit 

specific details, examples, description, and ………(10) explanations. 

Write, Revise, and Edit to Ensure the Accuracy and Correctness of Your Summary 

Writing Your Summary 
Now begin writing your summary. ………(11) with a sentence naming the writer and article title and 

………(12) the essay's main idea. Then write your summary, omitting nothing important and striving 

for overall ………(13) through appropriate transitions. 

Be concise, using coordination and subordination to compress ideas. 

Conclude with a final ……….(14) reflecting the significance of the article - not from your own point of 

view but from the writer's. 

Throughout the summary, do not ……(15) your own opinions or thoughts; instead summarise what the 

writer has to say about the subject. 

Revising Your Summary 
After you've completed a draft, read your summary and check for ……….(16). 

Keep in mind that a ………(17) should generally be no more than one-fourth the length of the original. 

If your summary is too long, cut out words rather than ideas. Then look for non-………(18) 

information and delete it. 

Write another draft -- still a draft for revision - and ask someone to read it ………(19). 

Editing Your Summary 
Correct grammar, spelling, and ………(20) errors, looking particularly for those common in your 

writing. 

Write a clean draft and proofread for copying errors. 
(Source: Adapted from http://leo.stcloudstate.edu/aca) 

 

B. Now summarise the article Anger Fuels Better Decisions in your own words, 
following the steps you were given in the brief guide above. The original number of words is 598. 

 


